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THE MAGNET PROJECT: LIFELONG LEARNING AND MIGRANT 
ENTREPRENEURSHIP SUPPORT 

Mattia FAVARETTO, eucen, Belgium 
on behalf of the MAGNET consortium 

INTRODUCTION 
Motivated by recent reports indicating migrant entrepreneurship1 as a driver for growth and 
integration, the partners of the MAGNET consortium have explored the applications of 
lifelong learning schemes that may help reduce the socio-economic marginalisation of self-
employed migrants across Europe. In fact, the lack of language skills, intra- and inter-ethnic 
social capital, and work experience in the host country contributes to their exclusion from the 
labour market as much as the lengthy bureaucratic procedures for residency entitlements 
and the major limitations to accessing finances (Faustmann, Filipova-Rivers & Skrivanek. 
2018). 

Given the absence of EU regulation specific to migrant entrepreneurship, public institutions, 
whether at the national or European level, are often incapable of providing adequate support 
to self-employed migrants. Besides, so far, most academic research on migrant 
entrepreneurship has barely focussed on the role of private support organisations and their 
increasing socio-economic impact on migrant communities. Conversely, the work of the 
MAGNET consortium starts from the assumption that fostering the exchange of information, 
knowledge, experience, and instruments of migrant entrepreneurship support between 
educational institutions and organisations operating in the field has become fundamental 
(Filipova-Rivers, Marree & Hanna Wieten 2019). 

This paper presents exploratory research centred on the case study analysis of the MAGNET 
project2, which aims to provide a provisional answer to the question that prompted its 
creation: how can migrant entrepreneurship benefit from lifelong learning strategies? 

The background section includes an overview of the lifelong learning strategies implemented 
at the EU level and a short account of the recent impact of migrant entrepreneurship on the 
European markets, both of which are primarily based on secondary sources. The three main 
case study sections present the MAGNET project’s outputs: 1) the Network for Practitioners; 
2) the Migrant Entrepreneurship Academy – MEA; and 3) the Open Toolkit. Their
examination consists of a comprehensive qualitative analysis of the three thematic network
forum reports, the focus group discussions, and the additional documents provided by the
consortium.

BACKGROUND AND EXPLORATORY WORK 

EU Lifelong Learning Strategies 

Motivated by progress towards the European Single Market and by the risks as well as 
opportunities presented by globalisation and new information technologies, there has been 
an increasing interest in lifelong learning within the EU since the early 1990s (Dehemel, 
2006). Under Jacques Delors, the European Commission sought to reach an understanding 
amongst the member states with regards to a new development model for the EU by 

1 This paper adopts the definition of migrant entrepreneur provided by the MAGNET consortium: a 
   person with migrant background in effective control of a social venture or commercial undertaking for 
   more than one client. 
2 Because the project is currently entering the final phase, the analysis is based on its partial results. 
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championing lifelong learning as the catalyst of a changing society. However, following the 
widespread agreement on the Strategy for Lifelong Learning an emblematic discursive shift 
away from social integration led to the adoption of a neo-liberal approach to LLL, putting the 
emphasis on individual responsibility and human capital (Volles 2014).  

Therefore, up until the 2008 economic crisis, lifelong learning policies and programmes were 
modelled after the Lisbon Strategy, which aimed to turn the EU into the most competitive and 
dynamic knowledge-based economy in the world by 2010. In this context, the Commission’s 
agenda and political discourse centred on LLL’s contributions to individual employability and, 
indirectly, to sustainable growth, competitiveness, and innovation. Besides, the non-
economic objectives of lifelong learning – e.g. personal fulfilment, social inclusion, active 
citizenship – were increasingly sidelined by the promotion of entrepreneurial know-how 
(Arvanitis & Mikelatou, 2017). 

Ultimately, throughout the last decade, LLL has often proven a flexible policy tool for the 
continuous development of the workforce’s skills through vocational schemes fostering 
entrepreneurship, labour mobility, and adaptability. Nonetheless, particularly since the recent 
upsurge of migration flows and political radicalisation across Europe, policymakers have 
progressively pushed for a paradigm shift in the EU’s lifelong learning strategy (Council and 
the Commission, 2015). For these critics LLL may, in fact, become more effective in reducing 
marginalisation when articulated into policies and programmes whose neoliberal features are 
matched with an inclusive perspective fostering civic and political awareness as much as 
intercultural competencies (Boyadjieva & Ilieva-Trichkova, 2018).  

Migrant Entrepreneurship across Europe 

Despite facilitating intra-EU mobility, the establishment of the Schengen Area brought along 
strict border controls and visa regulations limiting immigration by third-country nationals 
(Castles, De Haas & Miller, 2014). While envisioning the unification of the EU market, its 
member states have, in fact, triggered the increase of irregular humanitarian, family, and 
labour migration from non-European countries by progressively imposing restrictive policies 
(Czaika & Hobolth, 2016). This pattern has become even more evident in recent years, 
whereby the arrival of more than a million asylum-seekers in 2015 has proven a major policy 
concern within the EU. Notably, these refugees and migrants have faced considerable 
obstacles while attempting to integrate into new communities and their labour markets: 
institutional racism, widespread discrimination, the ethnic segmentation of the job market, 
low qualifications, and de-qualification.  

In later years, establishing business and social enterprises has become the key strategy 
adopted by third-country nationals to overcome barriers within certain labour sectors. 
Reports suggest that migrant entrepreneurship has not only proven one of the driving forces 
for the growth and diversification of national and regional economies, but also contributed to 
reduce social tensions and financial inequalities across Europe (Baycan-Levent & Nijkamp, 
2009). Nonetheless, self-employed migrants still face heterogeneous challenges: lower 
income levels than employed migrants, high sectoral unemployment rates, and widespread 
informalisation of labour. 

Indeed, migrant entrepreneurs tend to lack economic resources, political rights and social 
capital, as much as entrepreneurial, legal, and linguistic skills. However, they are further 
penalised by ineffective training and integration programmes which often can neither provide 
the facilities, logistics and security, nor do they involve local stakeholders who may help them 
to set up their activities (Faustmann, Filipova-Rivers & Skrivanek 2018). Public institutions, 
whether at the national or European level, are often incapable of offering adequate support to 
self-employed migrants. The absence of EU regulation specific to migrant entrepreneurship 
is as much an obstacle as the governmental focus on the promotion of technical and 
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managerial competencies through lifelong learning schemes. In fact, the primary objective of 
most training and integration programmes administered by public bodies and aimed at 
newcomers remains the enhancement of their individual employability and human capital 
(Garcés-Mascareñas & Penninx 2016). Migrant entrepreneurship support organisations do 
provide vocational courses and mentoring activities meant to develop migrants’ skills and 
expertise, which would help them establish their own social and commercial enterprises. 
However, it is increasingly the case that their educational and support programmes include 
psycho-social, cultural, and political components deemed necessary for the integration and 
economic empowerment of vulnerable groups (Filipova-Rivers, Marree & Wieten, 2019).  

LIFELONG LEARNING AND THE MAGNET PROJECT 
It has been argued that the social and cultural capital of self-employed migrants may 
contribute to socio-economic integration and entrepreneurial success as much as their 
economic capital (Faustmann, Filipova-Rivers & Skrivanek, 2018; Piracha, Tani & Vaira-
Lucero, 2014). Migrant entrepreneurship support organisations, therefore, ought to advocate 
for the creation, further development and broad dissemination of support schemes that would 
empower migrants with cultural, social, and economic resources. The MAGNET consortium’s 
efforts to realise this very objective have resulted in the implementation of an integrated 
lifelong learning project, which has produced three main outputs:  

1) The Network for Practitioners promotes the continuing professional development of
transnational, national, and regional communities of organizations and institutions
interested in migrant entrepreneurship support.

2) The Migrant Entrepreneurship Academy is a university-level programme for continuing
education aiming to bridge the gap between entrepreneurship education and practical
support programmes.

3) The Open Toolkit is a collection of tested, hands-on learning tools and training
methodologies identified as good practice for practitioners in the migrant entrepreneurship
domain.

Network for Practitioners 

The MAGNET consortium itself can be considered the nucleus of the Network for 
Practitioners from which the regional, national, and transnational communities of practice 
have originated. Each partner established one such community by involving regional and 
national stakeholders as well as other partners of COSME consortia in order to encourage 
the exchange of information, knowledge, experience, and instruments of migrant 
entrepreneurship support3 (MAGNET Consortium, forthcoming). 

This, in turn, allowed for a wide-ranging participation in the transnational thematic network 
forums held in Krems (Faustmann, Filipova-Rivers & Skrivanek, 2018), Amsterdam (Filipova-
Rivers, Marree & Wieten, 2019), and Barcelona (Bankowska, Filipova‐Rivers & Lalia, 2019).  

Overall, the local NGOs and public institutions partaking in the network meetings drew 
attention to five areas where educational and training programmes for migrant 
entrepreneurship support organisations could effectively improve their coordination and 
mentoring schemes: 

3 Austria, Belgium, Bulgaria, Germany, Greece, Poland, Spain, The Netherlands, United Kingdom. 
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Social capital and networking 

- Promote the exchange of inter / transcultural competencies with local stakeholders – e.g.
academic, business, public institutions – by involving them in migrant entrepreneurship
support programmes;

- Focus on the local level of integration by addressing common barriers to social inclusion,
fostering a structural welcome culture, and supporting the expansion of migrants’ political
rights.

Entrepreneurial Competencies 

- Adopt a flexible and user-centred approach to encouraging migrant entrepreneurs to
develop their own skills, become role models, and help build social and professional
networks;

- Mentoring can include formal and informal social learning methods tailored to the needs of
the individual more than academic and requalification programmes.

Continuous and Targeted Support 

- Distinguish between different target groups depending on their migration status, country of
origin, financial resources, gender, and other factors that would require specific support;

- Psycho-social support and joint reflections on the social and political barriers faced
throughout their lives can deeply empower all migrants.

- Continuous techno-managerial support following the establishment of an enterprise is
often necessary.

Coordination and Centralisation of Information 

- Foster the coordination of grassroots and social enterprise-led support to improve the
exchange of legal and commercial information valuable to migrant entrepreneurs;

- Lobby the EU institutions and national governments to establish a coordinated scheme for
the requalification and formal recognition of newcomers’ skills.

Access to Finance 

- Promote the experience sharing and peer-exchange between local microfinance
institutions, credit unions and support organisations for migrants;

- Jointly advocate for the creation of institutional systems for the provision of financial
products to migrants at both the national and European level.

Ultimately, the Network acknowledges the necessity of implementing profound and urgent 
Europe-wide modifications to integration schemes and training programmes relevant for 
newcomers, people with migrant backgrounds, and the support organisations themselves. 

Migrant Entrepreneurship Academy 

The Magnet Entrepreneurship Academy responds to the MAGNET project’s commitment to 
disseminate knowledge on migrant entrepreneurship support across Europe by involving HE 
institutions and organisations operating in the field.  

MEA brings academics and practitioners together in a train-the-trainer scheme, which 
combines scientific research and best practice methods to bridge the gap between 
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entrepreneurship education and practical support programmes (MAGNET Consortium 2018). 
Its target group consists of key change agents (Faustman & Seiler 2018): 

Direct beneficiaries 

- Organisations active in the fields of migrant integration and entrepreneurship support;
- Future migrant entrepreneurship support organisations;
- Staff members, trainers, consultants, educators, lecturers;
- Various public stakeholders.

Indirect beneficiaries

- (Potential / future) migrant entrepreneurs;
- Migrant communities at large.

Participants in the MEA can learn from each other and get mutual guidance and advice 
especially during the peer-learning university course ‘Migrant Entrepreneurship Support CP’ 
accredited by the Danube University in Krems. It is offered over two semesters (15 ECTS) 
and consists of three face-to-face modules – three days each – in Krems, Berlin and 
Warsaw, complemented with e-learning activities. Its delivery is entrusted to lecturers and 
trainers with years of experience in the field of migrant entrepreneurship support, intercultural 
and business training, and migration and integration management.  

Other than the final written practical project report, the participants must complete six 
learning modules (MAGNET Consortium, 2019): 

1) Introduction to migration in Europe;
2) Migrant-specific aspects of entrepreneurship support;
3) Business support;
4) Business infrastructure;
5) Entrepreneurial competence evaluation;
6) Reflection peer groups.

Overall, the MEA intends to prepare its students for several tasks, such as:

- Supporting migrant people in the development of entrepreneurial competencies, financial
strategies, and business plans;

- Identifying the needs and characteristics of their target groups in order to structure
adequate support measures (e.g. learning activities, networking, political lobbying, etc.);

- Establishing mentor-mentee relationships based on continuous psycho-social and techno-
managerial support.

The content of the course currently provided by the Migrant Entrepreneurship Academy4 
largely represents the formalisation of some of the good practice developed by the 
participants in the regional, national, and transnational networks of practitioners. In fact, its 
interdisciplinary focus is reflected in the integration of the social, political, and business 
dimensions of migrant entrepreneurship support into a coherent training scheme. 

Open Toolkit 

The first version of the Open Toolkit is the result of a mutual learning process guided by the 
MAGNET consortium’s methodology for good practice in migrant entrepreneurship support. 
The tools produced are practical training resources that can be implemented in and adapted 
to a local setting beyond the context of a single organisation. The MAGNET partners select 
and define good practices through cross-tool comparison in peer-to-peer review groups after 

4 Its pilot phase began in September 2019. 
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scanning for tools from any specialist organisation operating in the field. A clear taxonomy 
helps the consortium members to structure and present each tool by specifying its intended 
outcomes, target audience, and content material. The respective ‘how to guide’ describes the 
functions of the tool, while additional case studies further illustrate its contextual application 
and potential impact (MAGNET Consortium, 2018a). 

Presently, the Open Toolkit contains a set of ten tools collated by the members of the 
consortium. MAGNET plans to aggregate an additional set of fifteen tools5 sourced both from 
its partners and from other consortia funded by the COSME programme. Overall, the Open 
Toolkit focuses on four key aspects of migrant entrepreneurship support (MAGNET 
Consortium, 2019a): 

- The pre-incubation phase of the business or social enterprise;
- Legal literacy and consultation;
- Financial literacy and consultation;
- Mentor training.

Unlike the other outputs, the current version of the Open Toolkit allows the practitioners to 
improve primarily their technical and managerial know-how. Nonetheless, the increasing 
emphasis placed by the communities of practice on the social and political components of 
migrant entrepreneurship support may orient the development of the new tools. 

CONCLUSIONS 
The MAGNET project redefines the scope of migrant entrepreneurship support by 
implementing an integrated lifelong learning scheme, which involves local NGOs and migrant 
communities as well as public and educational institutions. Overall, the case study analysis 
suggests that both the consortium and external stakeholders deem social capital 
development, political networking and entrepreneurial know-how as key dimensions of 
migrant entrepreneurship support. Besides, the mentoring and training activities for self-
employed migrants prove more effective when incorporating continuous psycho-social and 
business support. 

Despite the limitations posed by the project’s partial results, the examination of its impact on 
the domain of migrant entrepreneurship support vis-à-vis the ongoing paradigm shift in the 
lifelong learning policy field leads to the elaboration of the following working hypothesis:  

Lifelong learning strategies can improve migrant entrepreneurship, and thus 
reduce marginalisation, by promoting comprehensive integration programmes 
and support schemes, whose educational focus on social inclusion and critical 
citizenship is interdependent with, but not subordinate to, the enhancement of 
entrepreneurial competencies. 

This conceptual framework disallows human capital theory as the fundamental tenet behind 
the lifelong learning policies and programmes implemented across the EU for the better part 
of the last two decades. Nonetheless, it indicates an additional path for contributing to current 
research on Lifelong Learning strategies modelled after more holistic approaches 
(Boyadjieva & Ilieva-Trichkova, 2018). 

5 The new version of the Open Toolkit is expected to be published in March 2020. 
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CALOHEE FRAMEWORK PROPOSAL FOR CIVIC, SOCIAL AND CULTURAL 
ENGAGEMENT 

Alfredo SOEIRO, Universidade do Porto, Portugal 

INTRODUCTION 

The current article was adapted from the CALOHEE Working Paper of the Tuning Academy, 
to which the author has contributed. The original document is available at www.calohee.eu. 

There are a number of policy documents that suggest a broad range of items that can be 
included in Higher Education (HE) in order to incorporate and give substance to the issue of 
‘civic, social and cultural engagement’ within HE programmes. To make these items 
applicable in the context of the project CALOHEE (Comparing Achievements of Learning 
Outcomes in Higher Education in Europe) these were compiled and analysed. Taking current 
developments as described in this paper as a basis, four dimensions have been identified, 
which together should make up the CALOHEE project framework of general descriptors for 
‘civic, social and cultural engagement’. These four descriptors are perceived as the minimum 
to be covered in HE programmes. As in the case of the domain / subject area frameworks 
each dimension includes a knowledge descriptor, a skills descriptor and a (wider) 
competence descriptor. This general framework can also be turned into an Assessment 
Framework by breaking down the general descriptors into sub-descriptors. These sub-
descriptors should allow for variation in how they are actually incorporated into and included 
in a degree programme. The relevance of each sub-descriptor will differ from academic field 
to academic field as well as between individual degree programmes. It might also be 
required to accommodate these per academic field to do justice to the (role of the) discipline 
in society. 

The four dimensions that have been identified in the CALOHEE framework model and which 
it is proposed should be included in the category / parameter of ‘civic, social and cultural 
engagement’ are: 

1. Societies and Cultures: Interculturalism;
2. Processes of information and communication;
3. Processes of governance and decision-making;
4. Ethics, norms, values and professional standards.

Together, they cover most of the items included in the European key competences 
framework, the Australian Government ‘Civics & Citizenship Education Professional Learning 
Package’, and other frameworks for civic competencies and engagement as well as a 
number of documents related to ethics and professional standards. Reflection on these 
documents has resulted in a framework which is open for further revision. The framework is 
presented as a stand-alone and could as such be added to any subject area conceptual 
framework as four additional (general) dimensions.  

CURRENT DIAGNOSIS 

Tolerance regarding other cultures, religions and even well-defined opinions has been put 
under (often severe) pressure by current world events concerning migration, terrorism, 
sustainability and economic disruptions. There is an apparent tendency to look for safety and 
security by retreating to one’s own local community and creating distance from ‘the other’. 
Through social media so-called misinformation and fake news have been introduced and 

http://www.calohee.eu/
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widely distributed, often with a clear underlying commercial dimension. This phenomenon, 
and also misleading information resulting from ‘quoting politicians’ by traditional news media, 
has undermined the reliability of news reports. In a very short time, ‘fact checking’ has 
become a profession in itself. Part of the same discourse is the denial of the value of experts’ 
opinion in policy making and decision making processes in general, with clear examples in 
the underpinning of economic policies and the dangers of climate change. The introduction 
into the public dialogue of so-called ‘alternative facts’ is symbolic in this respect. In practice, it 
means that the significance of science as a basis for running and organizing our societies is 
subverted, and in general its credibility is undermined. It has also implications regarding the 
importance of upholding ethical principles and values as well as for professional standards, 
for keeping these societies sustainable. 

Another remarkable phenomenon is the growing interest in ‘the self’ which finds its perhaps 
most obvious expression in selfies, but also in blogs and in particular flogs (fake blogs which 
disguise the real identity of the creator). These are not only forms of self-expression, which 
should be perceived as positive, but often veer more towards exhibitionism. In more negative 
terms this has been an inspiration for / has culminated in ‘me first’ behaviour with 
consequences for behaviour and for ethical commitment. Self-enrichment and optimising 
individual profit fit in this picture. For obvious reasons this is related to neo-liberalism, but 
also is an outcome to the widening of the gap between the haves (those who manage well) 
and have nots (the victims of neo-liberalism and globalisation). Civic, social and cultural 
engagement have suffered as a consequence, which has put the welfare state and the 
sustainable (multi-cultural) society under severe pressure. 

Should these reflections be a concern for Higher Education (HE) institutions and their degree 
programmes? According to the role of HE in society as it is perceived by CALOHEE, it 
should. The transmission to new generations of societal norms and values, and basic 
principles of cooperation and tolerance, has for long been seen as a responsibility of both 
parents and primary and secondary education. Although it has been argued that HE has an 
obvious role in preparing students for active citizenship, in practice it is not part of (most) 
existing curricula, or at least not made explicit in the outcomes of the formal learning 
programmes. Given the developments described above, which can and should be 
understood as current and future challenges, there seems to be an obvious responsibility for 
HE. Because HE prepares the next generation of societal leaders, it influences – at least 
partly – their future behaviour and therefore society as a whole. 

ANALYSIS OF CURRENT FRAMEWORKS 

The call to devote attention to active citizenship, or in CALOHEE terms “civic, social and 
cultural engagement’, is not new. Already in 2001, it was defined as an integral part of the 
Tuning approach. Also, the European Commission highlighted its relevance in its European 
Reference Framework identifying 8 key competences for Lifelong Learning [1]. One of these 
competences is ‘social and civic (competences)’, another one is ‘cultural awareness and 
expression’. These were published in December 2006 as a formal EU recommendation and 
in particular meant for secondary education. However, they are very relevant for HE as well. 

Competences are defined in this framework as ‘a combination of knowledge, skills and 
attitudes appropriate to the context’. They are those ‘which all individuals need for personal 
fulfilment and development, active citizenship, social inclusion and employment’. According 
to the framework social and civic competences  

include personal, interpersonal and intercultural competence and cover all forms of 
behaviour that equip individuals to participate in an effective and constructive way in 
social and working life, and particularly in increasingly diverse societies, and to resolve 
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conflict where necessary. Civic competence equips individuals to fully participate in civic 
life, based on knowledge of social and political concepts and structures and a commitment 
to active and democratic participation.  

It is an important document in the context of CALOHEE and therefore deserves substantial 
coverage, in particular because it relates to many of the issues and concerns mentioned in 
the introduction to this paper, but also because it addresses civic, social and cultural topics 
explicitly. 

In the EU framework social competence is linked to personal and social well-being and 
successful interpersonal and social participation in society, making the argument that  

it is essential to understand the codes of conduct and manners generally accepted in 
different societies and environments (e.g. at work). It is equally important to be aware of 
basic concepts relating to individuals, groups, work organisations, gender equality and 
non-discrimination, society and culture. 

It is also thought essential to understand 
the multicultural and socio-economic dimensions of European societies and how national 
cultural identity interacts with the European identity. 

as the core skills of this competence 
include the ability to communicate constructively in different environments, to show 
tolerance, express and understand different viewpoints, to negotiate with the ability to 
create confidence, and to feel empathy.  

It is also mentioned that 
individuals should be capable of coping with stress and frustration and expressing them in 
a constructive way and should also distinguish between the personal and professional 
spheres. 

It therefore requires 
an attitude of collaboration, assertiveness and integrity. Individuals should have an 
interest in socio-economic developments and intercultural communication and should 
value diversity and respect others, and be prepared both to overcome prejudices and to 
compromise. 

According to the framework civic competence requires 
knowledge of the concepts of democracy, justice, equality, citizenship, and civil rights, 
including how they are expressed in the Charter of Fundamental Rights of the European 
Union and international declarations and how they are applied by various institutions at 
the local, regional, national, European and international levels.  

It also stipulates ‘knowledge of contemporary events, as well as the main events and trends 
in national, European and world history’, as well as the development of awareness of the 
aims, values and policies of social and political movements. Finally, it expects that EU 
citizens have ‘knowledge of European integration and of the EU's structures, main objectives 
and values, as well as an awareness of diversity and cultural identities in Europe’. 

In the framework text it is stated that 
skills for civic competence relate to the ability to engage effectively with others in the 
public domain, and to display solidarity and interest in solving problems affecting the local 
and wider community. This involves critical and creative reflection and constructive 
participation in community or neighbourhood activities as well as decision-making at all 
levels, from local to national and European level, in particular through voting.  
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It asks for full respect and a positive attitude, arguing that 
for human rights including equality as a basis for democracy, appreciation and 
understanding of differences between value systems of different religious or ethnic groups 
lay the foundations.  

This implies 
displaying both a sense of belonging to one's locality, country, the EU and Europe in 
general and to the world, and a willingness to participate in democratic decision-making at 
all levels. It also includes demonstrating a sense of responsibility, as well as showing 
understanding of and respect for the shared values that are necessary to ensure 
community cohesion, such as respect for democratic principles. Constructive participation 
also involves civic activities, support for social diversity and cohesion and sustainable 
development, and a readiness to respect the values and privacy of others.  

As part of the key competence ‘Cultural awareness and expression’ it is thought essential to 
understand the cultural and linguistic diversity in Europe and other regions of the world, and 
the need to preserve it. This requires ‘a solid understanding of one's own culture and a sense 
of identity’ as ‘the basis for an open attitude towards and respect for diversity of cultural 
expression’. 

The Key Competences Framework celebrating its 10th birthday motivated the European 
Commission to organize an extensive review of the Framework, which was launched mid-
2016 and recently reached the level of a public consultation which was implemented from 
February to May, 2017 [2]. In June 2017 a closing conference is scheduled. It should offer 
input for making informed changes in the present framework and the process should 
enhance a sense of broad ownership, as it involves a range of stakeholder groups.  

It is made explicit in the defined Consultation Strategy paper that it aims to tackle a number 
of issues. Besides referring to the skills mismatch, it also mentions the Paris Declaration of 
March 2015 and the ET Joint Report of November 2015 in which the role of education is 
stressed, to  

ensure that pupils acquire solid social, civic and intercultural competences by promoting 
democratic values and fundamental rights, social inclusion and non-discriminating, as well 
as active citizenship. 

Both documents also call 
for enhancing critical thinking and media literacy, particular in the use of Internet and 
social media, so as to develop resistance to of discrimination and indoctrination.  

It is noted that the European Key Competences Framework needs updating 
to reflect political, social, economic, ecological and technological developments since 
2006, such as migration, globalisation, digital communication, the increased importance of 
STEM skills and social networks, and sustainable development issues. [3] 

It is also interesting that many of the competences that have been formulated for upper 
secondary education can easily be applied to HE, because clear level indicators are lacking. 
Blooms’ taxonomy of measurable verbs does not help us here. What to make of engaging, 
developing, defining and exercising, recognising and understanding, identifying, applying, 
creating, fostering, raising, having and building?  

In March 2016 the Council of Europe published, Competences for Democratic Culture: Living 
together as equals in culturally diverse democratic societies [4] which offers a conceptual 
model of 20 generic competences clustered in four groups: values; attitudes; skills; and 
knowledge and critical understanding. By values is meant human dignity and human rights, 



eucen Studies – Journal of ULLL | Vol 3 No 01 (2019) 

CALOHEE framework proposal for civic, social and cultural engagement 113 
SOEIRO (PT) 

cultural diversity, valuing democracy, justice, fairness, equality and the rule of law. The label 
attitudes encompasses openness to cultural otherness and to other beliefs, world views and 
practices as well as civic-mindedness, responsibility, self-efficacy and tolerance of ambiguity. 
Skills have been identified as autonomous learning, analytical and critical thinking, listening 
and observing, empathy, flexibility and adaptability, co-operation, conflict-resolution and 
linguistic, communicative and multilingual abilities. The knowledge category lists knowledge 
and critical understanding of the self, knowledge and understanding of language and 
communication as well as the world, in terms of politics, law, human rights, culture, cultures, 
religions, history, media, economies, environment and sustainability. [5 & 6] 

THE CALOHEE FRAMEWORK 

The documents mentioned above, supplemented with some other sources, offer a rich range 
of the items that can be covered in HE giving substance to ‘civic, social and cultural 
engagement’. Taking the current developments as described in the introduction as a basis, 
four dimensions have been identified, which together should make up the CALOHEE 
framework of general descriptors for ‘civic, social and cultural engagement’. These four 
dimensions are perceived as the minimum to be covered in all HE programmes. As in the 
case of the domain / subject area frameworks, each dimension includes a knowledge 
descriptor, a skills descriptor and a (wider) competence descriptor. The general framework 
may be turned into an Assessment Framework by breaking down the general descriptors into 
sub-descriptors. These sub-descriptors should allow for variation in how they are actually 
included in a degree programme. The relevance of each sub-descriptor will differ from 
academic field to academic field, as well as within individual degree programmes. It might 
also be required to accommodate these per academic field to do justice to the (role of the) 
discipline in society. 

Reflection on the documents that address the related types of frameworks has resulted in the 
following framework: 

1. Societies and Cultures: Interculturalism
- Demonstrate critical understanding of commonalities and differences in and between

societies and cultures (Knowledge)
- Identify, describe and analyse issues in and between societies and cultures (Skills)
- Demonstrate engagement by developing scenarios and alternatives and / or identifying

best practices of interaction between societies and cultures and - if required –
interventions in case of tensions and / or conflicts (Autonomy and responsibility)

2. Processes of information and communication
- Demonstrate critical understanding of the processes of information and

communication (knowledge)
- Review and judge (mis)use of sources, data, evidence, qualities, intentions and

transparency, and expert opinions (Skills)
- Active contribution to societal debates using reliable data and information sources

and informed judgements (Autonomy and responsibility)

3. Processes of governance and decision making
- Demonstrate critical understanding of the processes of governance and decision-

making (knowledge)
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- Apply and support agreed governing principles, norms and values regarding fairness,
transparency, accountability, democracy and relevance in policy making processes
(Skills)

- Active contribution to and with local and (inter)national communities, community
groups, (political) organisations and pressure groups respecting agreed principles,
norms and values (Autonomy and responsibility)

4. Ethics, norms, values and professional standards
- Demonstrate critical understanding of general ethical principles, norms and values

and professional standards (Knowledge)
- Understand and apply the processes of decision-making and the consequences of

actions taking into account principles, norms, values and standards both from a
personal and a professional standpoint (Skills)

- Active contribution to upholding, promoting and defending general ethical principles,
norms, values and professional standards in governance, communication and cultural
interaction. (Autonomy and responsibility)

CONCLUSIONS 

The descriptors included in this framework have not been related to a particular level such as 
first or second cycle, levels 6 and 7 of the EQF, or Bachelor or Master. These descriptors 
have been broken-down to sub-descriptors and defined as measurable learning outcomes 
statements. The framework is presented here as a stand-alone one and could as such be 
added to any subject area conceptual framework as four additional (general) dimensions. It is 
a proposal that it is expected to be included and adopted by different subject area groups 
and developed further to accommodate the requirements in each subject area and further 
developments in the framework to respond to changes in society. 
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